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Introduction 

 

The Yesoiday Hatorah Boys’ Academy curriculum has been designed to reflect 

current curriculum expectations.  Our curriculum is rolled-out using a three-tier 

strategy, focussing on the following: 

1. Curriculum content in terms of knowledge and skills. 

2. Attitudes and values with which we imbue our children e.g. humility 

appreciation, respect for others and honesty. 

3. The underpinning links between attitudes, values, knowledge and life-

skills to prepare children for their next stage e.g. resilience, problem-

solving, collaboration, self-improvement and reflection. 

 

 

 

 



Communication and Language 
Listening and Attention 
-Listening attentively 
-Concentrating 
-Responding 
Understanding 
-Following instructions 
-Answering questions 
Speaking 
-Being fluent and coherent 
-Adapting talk in response to others 
-Describing and explaining events 
-Using a wide range of vocabulary 

Characteristics of Effective Learning 
Playing and Exploring: Engagement 
-Finding out and exploring 
-Playing with what they know 
-Being willing to ‘have a go’ 
 
Active Learning: Motivation 
-Being involved and concentrating 
-Keeping on trying 
-Enjoying achieving what they set out to do 
 
Creating and Thinking Critically: Thinking 
-Having their own ideas 
-Making links 
-Choosing ways to do things 
 
 

Literacy 
Reading 
-Learning to rhyme and sing nursery rhymes/ songs 
-Learning initial letter sounds 
-Learning to segment and blend to read and write 
simple words 
-Learning to read simple sentences 
-Learning to enjoy stories, characters, plot, setting 
-Learning to talk about stories and what has been read 
Writing 
-Learning to hold pencil and make marks 
-Learning to write letter sounds 
-Learning to build sounds to make words 
-Learning to write simple sentences 

Physical Development 
Moving and Handling 
-Showing good control in large and small movements 
-Moving confidently in a range of ways 
-Handling tools effectively including pencils for writing 
Health and Self-care 
-Understanding importance of good health 
-Keeping safe 
-Managing personal hygiene 
-Dressing and undressing independently 
 

Mathematics 
Number 
-Learning to count reliably aloud and when touch 
counting objects 
-Learning number order and concept of more and less 
-Learning to use marks to record amounts 
-Learning to add and take-away 
-Learning to halve, double and share 
Shape, Space and Measure 
-Learning about 2d and 3d shapes 
-Exploring pattern 
-Learning to estimate, measure, weigh, compare and 
order 
-Exploring time, capacity and money 
-Exploring problem solving 

Personal, Social and Emotional Development 
Making Relationships 
-Playing co-operatively 
-Taking turns 
-Being kind to each other 
Self-confidence and Self-awareness 
-Trying new activities 
-Speaking with confidence 
-Being resourceful 
Managing feelings and Behaviour 
-Understanding the feelings of others 
-Accepting and following rules and routines 
-Being patient and thoughtful 

Understanding of the World 
People and Communities 
-Talking about past and present events 
-Exploring similarities and differences 
-Thinking about customs and traditions 
The World 
-Learning about life-cycles and the animal world 
-Learning about planting 
-Caring for our environment 
Technology 
-Using simple computer program 
-Using technology for different purposes 

Expressive Arts and Design 
Exploring and Using Media and Materials 
-Using instruments to make sounds 
-Learning a repertoire of songs 
-Exploring colour and texture 
-Using different media and materials to be creative 
-Exploring dance and role-play 
Being Imaginative 
-Choosing ways to represent ideas, thoughts and feelings 
-Creating storylines in play 
-Making own creative choices 
 

My Reception Class 

‘Areas of Learning’ 



 

Maths  

The Yesoiday HaTorah Boys’ Academy Maths curriculum will be underpinned by the 

principles of Mastery using Singapore Maths, as recommended by the Department 

for Education.  The Maths curriculum will be delivered using the Maths No Problem 

programme of study with learning targets taken from the National Curriculum 2014.  

Full details of our maths policy are attached. 

 

English 

The Yesoiday HaTorah Boys’ Academy English Curriculum will be delivered through 

cross-curricular English Writing Journeys.  The learning targets will be taken from the 

aims and subject content set out in the National Curriculum 2014.  Full details of our 

English policy are attached. 

 

Science 

The Yesoiday HaTorah Boys’ Academy Science Curriculum will be delivered both 

through cross-curricular English Writing Journeys and the holding of regular 

Sensational Science Days. In both cases, the learning targets will be taken from the 

Programmes of Study set out in the National Curriculum 2014.  In all classes, we will 

evaluate the process to ensure progression and continuity. 

 

Geography 

The Yesoiday HaTorah Boys’ Academy Geography Curriculum will be delivered 

through cross-curricular English Writing Journeys.  The learning targets will be taken 

from the aims and subject content set out in the National Curriculum 2014.  In all 

classes, we will evaluate the process to ensure progression and continuity. 

 

Art 

The Yesoiday HaTorah Boys’ Academy Art Curriculum will be delivered through cross-

curricular English Writing Journeys.  The learning targets will be taken from the aims 

and subject content set out in the National Curriculum 2014.  In all classes, we will 

evaluate the process to ensure progression and continuity. 
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D&T 

The Yesoiday HaTorah Boys’ Academy D&T Curriculum will be delivered through 

cross-curricular learning journeys.  The learning targets will be taken from the aims 

and subject content set out in the National Curriculum 2014.  In all classes, we will 

evaluate the process to ensure progression and continuity. 

 

Computing 

The Yesoiday HaTorah Boys’ Academy Computing Curriculum will be delivered 

primarily through Purple Mash.  The learning targets will be taken from the aims and 

subject content set out in the National Curriculum 2014.  In all classes, we will 

evaluate the process to ensure progression and continuity. 

 

PE 

The Yesoiday HaTorah Boys’ Academy PE/Games Curriculum will be delivered 

through external PE/Games coaching specialists “Little Sports Coaching” together 

with class teachers.  This is a skills-based scheme with learning targets taken from 

the aims and subject content set out in the National Curriculum 2014. In all classes, 

we will evaluate the process to ensure progression and continuity. 

 

Music 

The Yesoiday HaTorah Boys’ Academy Music Curriculum will be delivered to through 

cross-curricular learning Journeys.   Our Music Curriculum will be used to support 

both academic and personal development.  Music and song will be used to develop 

expression and emotional well-being, as well as being used to support our learning 

and understanding across the whole curriculum.  Our Music Curriculum is closely 

linked to performances both in assemblies and annual shows as well as our festivals. 

In each case, the learning targets will be taken from the Programmes of Study set out 

in the National Curriculum 2014.  In all classes, we will evaluate the process to ensure 

progression and continuity. 
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SMSC 

At Yesoiday HaTorah Boys’ Academy we recognise that the personal development 
of pupils, spiritually, morally, socially and culturally plays a significant part in their 
ability to learn and achieve.  We therefore aim to provide an education that 
provides children with opportunities to explore and develop their own values and 
beliefs, spiritual awareness, high standards of personal behaviour, a positive caring 
attitude towards other people, an understanding of their social and cultural 
traditions and an appreciation of the diversity and richness of other cultures.  We 
aim to ensure that, in an age-appropriate way, our children have an appreciation of 
the concept of unity within diversity and the importance of respect for all.   
 
All curriculum areas have a contribution to the child’s spiritual, moral, social and 
cultural development and opportunities for this will be planned in each area of the 
curriculum. 

Jewish values, principles and spirituality will be explored in the curriculum.  The 
integrity and spiritually of other faith backgrounds will be respected.  The diversity of 
spiritual traditions will be recognised. 

All adults will model and promote expected behaviour, treating all people as valuable 
individuals and showing respect for pupils and their families.  Children should learn 
to differentiate between right and wrong in as far as their actions effect other 
people.  They will be encouraged to value themselves and others. 

Children should understand the need for rules and the need to abide by rules for the 
good of everyone.  School and classroom rules should reflect, reiterate, promote and 
reward acceptable behaviour and provide opportunities to celebrate pupils’ work 
and achievements. 

Our intention is that all curriculum areas should seek to use illustrations and 
examples drawn from as wide a range of cultural contexts as possible.  This will be 
reflected in the teacher’s planning and learning resources. 
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Yesoiday HaTorah Boys’ Academy Maths Policy 

 

Maths No Problem 

 

Planning 

During planning the following will be considered: 

- Misconceptions that may come up in the lesson 

- Questioning for both HA and LA to stretch or support as needed 

- Target method(s) – taking into account the school calculation policy, assessment grids and 

MNP textbooks 

- Opportunities for assessment 

- Appropriate resources/manipulatives for the lesson 

 

Structure of Lessons 

Timings 

10 mins - In focus task (exploration) 

10 mins - Discussion (structure) 

10 mins - Journal 

10 mins - Textbook (reflection) 

10 mins - Guided practise  

10 mins - Independent practise 

 

Exploration – In Focus 

Practical resources will be easily accessible to the children throughout the maths lesson. 

Every lesson starts with an In-Focus task, which will be an opportunity to solve a problem because 

that is what mathematics is all about. During this part of the lesson, the children will work in mixed 

ability pairs/groups to solve the problem using as many methods as possible. The aim will be to solve 

the problem, as a class, having found at least 2 methods. If it is a clever day, then the problem will be 

solved in 3 or more ways. 

During the In-Focus task, the teacher (and / or TAs or LSAs) will be observing, assessing and looking 

at the different methods being used, in order to inform the discussion part of the session and decide 

the order in which to call upon the different groups, to enable the methods to unfold systematically. 
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Discussion – In Focus 

This is the discussion part of the session, this will be where the children feedback on their working. 

The teacher will choose the methods to be discussed (based on what has been seen during the 

exploration stage) and will orchestrate the discussion to develop progressively towards the target 

method.  

Each method will be written on the board in a different colour but with some of the answer missing. 

The harder the method the more information should be omitted by the teacher when scribing it 

onto the board. If/when more than 2 methods are discussed by the class on one day, the ‘Clever 

Day’ flag will be raised. Mistakes can make excellent learning points and Spiky, Curly or Smiley can 

be used to bring out or correct misconceptions or direct towards the target method. However, the 

teacher should not correct the children; rather rely on peer or self-correction. 

During the discussions, the children should be encouraged to explain everything - notations, 

technical language and calculations – fully changing it all into child speak and making the 

connections to the ‘lazy’ maths way of writing. 

A variety of questioning should be used: 

• Explain 

o Why? 

o How do you know? 

o Give a reason 

• Self-checking 

o Is it possible? 

o Are you sure? 

• Visualisation 

o Can you imagine….? 

 

Journaling 

At this stage in the lesson the child will now answer the problem in their maths journal. 

The journaling and textbook stage can be swapped if the children have not come up with the target 

method. 

The journal MUST include: 

• Lesson number 

• Date 

• Title / Learning Target – can choose their own as a form of self-assessment; year 1 could 

discuss it as a class 

• Problem (sometimes provided by teacher to be stuck in – can be drawn or written) 

• Completed task 
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The teacher will use the journal entry, in conjunction with the independent work, to assess the level 

of achievement of the child. By looking at which method was chosen or how detailed an explanation, 

the teacher can analyse and assess a child’s sense of number or level of understanding. 

There are 4 types of journal task that can be set. A variety should be used, with most being 

descriptive or reflective. 

• Descriptive 

o Write 1 method (I choose/you choose)  

o Note to absent friend 

o Explain how… 

• Reflective 

o Compare 2 methods 

▪ Which is better here? 

▪ Which is better for you? 

▪ Which is better in general? 

 

• Creative 

o Create a more exciting version of this / a problem using the same calculation 

• Investigative 

o Research  

▪ Different question with the same answer? 

▪ How many possibilities? 

▪ Other research questions… (can be based on methods that children have 

come up with) 

(KS2 can take a few days to research and write it up as a research document. It 

should include, title, authors, school name, supervisor, problem, findings and 

recommendations.) 

All marking will be done in accordance with the marking policy. 

When marking the journals, allowing the pupil to self-correct and pick out where the mistake is, will 

be very important. So, an error should be marked but not specifically identified. A comment should 

be written to compliment creativity or for going above and beyond the task given, for example, 

writing more methods or an explanation when it was not required. VF and a comment to capture the 

discussion will be used if a detailed conversation has taken place or, where appropriate, a picture 

could be drawn. Year 1 and 2 teachers may wish to use stem sentences to be filled in in order to 

scaffold the explanation process – for those who need it. 

 

Textbook – Reflection 

The textbook can be introduced as a friend’s journal. Using the ‘Lets Learn’ part in the textbook the 

children will now study and reflect on how my friend has solved the problem and the methods used.  

At the beginning of the year (or in lower year groups), some of the 10 minutes will be spent as a 

class discussion.  

Some example points of discussion or focus for paired discussion are: 

• Compare the title? Is it a good title? Why? How or why is it different to the one you chose? 
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• Compare methods with ours; are there any we didn’t use? 

• Which method/s do you prefer? Why? 

• Did we have any that are not in the textbook? 

• Is it a good method for people struggling? Why? 

• How did they convince us or explain their ideas? 

o Pictures 

o Calculations 

o How it is organised 

o Conclusion 

• Get children to explain methods to teacher ‘I don’t understand method…’  

This is the reading for maths and provides opportunity for the students to ‘magpie’ ideas or methods 

to use in their own work. 

Guided Practice 

The word guided refers to being guided by peers, the textbook or the learning wall NOT by the 

teacher. This is the section of the lesson where the children will answer the guided practice 

questions that are in the textbook, orally or on white boards, in pairs or groups. Concrete materials 

should be readily accessible for those that need them. 

It should be noted that intervention at this stage, by a teacher or TA, to ‘help them along’ or ‘tease 

the ideas out’ may do more harm than good as children need time to process and work through the 

problems. The teacher will sit with the children who are struggling with the work but will try NOT to 

help, as this builds reliance on the teacher and not independence. If absolutely necessary, the 

teacher will adapt the numbers used in the questions to make it more accessible BUT this should 

always be followed by attempting to build back up to the level of the lesson. 

The children will be taught to try to help each other by directing or questioning but not by telling 

their friend the answer. 

The Guided Practice session has differentiation built in, and increases in difficulty incrementally. By 

analysing the progress of each child through the Guided Practice, the teacher will assess the pupils’ 

understanding of the concepts, underlying principles and methods. For example:  

1st question – use any method - can the child do it at all? 

2nd question – focusses on the target method – can the child do it? 

3rd question onwards – higher level / more formal methods – can the child do it? 

4th question – pick your own method - which method do they choose? 

 

Workbooks – Independent Practice 

This section of the lesson will be done independently. The children will work through the worksheets 

in their workbooks answering the questions to the best of their ability. 

The children will be encouraged to use the method/s that they are most comfortable with – do NOT 

insist on formal methods, some children may find them confusing so allow less formal methods as 

long as they are conceptually the same. The teacher will spend this time with the struggling learners 
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– they need the expert help. During this part of the lesson any misconceptions will be addressed. 

The questions can be modified for the extremely weak learner e.g. by crossing out numbers –it is 

better to use the same workbook (not a lower year group) to enable you to scaffold them back up 

towards the work that the class is doing. 

The core of the class should be working on their own with no adult intervention as this could ruin 

their thought process. 

As in the guided Practice, the pupils’ progress will be assessed based on how far they get through 

the worksheet. If they can’t do the first part – they are struggling conceptually, if they can’t do the 

second part – they can only use simple methods, if they can do the 3rd part they are secure. Gaps can 

then be addressed promptly. 

 

A menu of independent next step/challenge activities will be prepared for when the children have 

finished early. Some examples are: 

• write a note for a friend who is absent 

• invent another method – name it after yourself 

• write a challenging problem for me – include the answer 

• Investigate this with your friend and write a research paper – teacher should create the 

investigative task (before the lesson) 

They could also go back to an old page in their journal and do the above on a page that interested 

them. 

 

Guided Reasoning 

At the end of each topic 1 to 2 lessons will be taken to do Guided Reasoning. This will involve guiding 

the children through the problem-solving process of a chosen style of question and then giving the 

children the opportunity to put this into practice using similar questions (these can be taken from 

SATs style questions). 

 

Assessment 

Specific assessment criteria/targets will have been identified during the planning stage. 

Opportunities for assessing these should be taken, by teachers, TAs and LSAs during each lesson, 

particularly during the Exploration, Discussion and Independent Practice parts. It may also be seen at 

other times and evidence for other targets may also be noticed, so staff will be aware of this 

throughout the lesson. The assessment grids will be annotated and updated with this information on 

a regular basis. A teacher may choose to do a more formal assessment using relevant SATs style 

questions a few weeks after a topic is taught. This can be done as a starter and could consist of 1 or 

2 questions. Additionally, towards the end of each term a formative assessment will be carried out 

using the school-wide formal assessment test scheme. 
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Yesoiday HaTorah Boys’ Academy English Policy 

 

Writing 

At Yesoiday HaTorah Boys’ Academy, all of our English teaching and learning will be linked 
to our cross-curricular topics (see ‘cross-curricular’ below).  As such, each piece of writing 
that we do will be connected to a topic that the children will have been learning about.  
These will be our ‘Writing Journeys’.  When preparing the long-term topic plan in each year 
group, teachers will consider the most appropriate genre of writing that the topic will 
support.  For instance, a Year 4 topic will be ‘What is it like to live in the Arctic?’ which will 
lead to writing an Arctic setting, whilst in year 5, one of the topics will be ‘How do we get 
day and night?’, which will lead to writing an explanation text.   

It is expected that over the course of a year, each year group will write a range of fiction and 
non-fiction pieces.   The choice will be left to the year group to decide, although it is 
essential that genre is selected that is not only best supported by the topic, but will also 
enable the teachers to teach the specific GPS and vocabulary learning targets that have 
been identified for their year group.  These learning targets are set out in the year group 
band – a series of ‘I can’ statements.  

A long-term topic plan will be completed by each year group and will be monitored by 
English Team to review all of the genres proposed to be covered across the school to ensure 
both progression and range in genres taught.  Teachers will ensure that on-going short 
writing tasks will be set, as part of the build-up to the final piece.  The purpose of these 
tasks is to help scaffold the learning, to ensure that children are writing on a more regular 
basis and to provide additional assessment opportunities.  Further guidance will be given by 
the English Team. 

Each ‘Writing Journey’ begins with an overarching question, which is answered through the 
piece of writing; a breadth of knowledge, within the context of the question is developed as 
the journey progresses.  This immersion should provide opportunities for drama, hot-
seating, presentations, use of video-clips and cross-curricular activities together with 
educational visits where appropriate (see ‘cross-curricular’ below).  Following the initial 
immersion stage, the children are taught the text features for the piece they are going to 
write, which will include the GPS elements again.  To support teachers in this, we use 
‘Writing For Purpose’, which sets out all the features relevant for a text for each of KS1, LKS2 
and UKS2 to ensure all aspects of the text are covered throughout key stages.  This is read 
together with the year group band to plan the teaching.  The teaching of text features 
should also include looking at good examples of the genre and identifying the relevant 
features.   

The idea behind this is that that the children are taught a specific area of grammar, or 
particular piece of punctuation, and are then immediately able to apply this in a piece of 
writing.  So, in the year 4 example of writing a setting linked to their topic ‘What is it like to 
live in the Arctic?’, the National Curriculum Year 4 requirements of the teaching of noun 
phrases, as well as the use of pronouns and nouns to aid cohesion, were able to be taught 
within the text feature stage.  

Once the children have been thoroughly immersed in a topic and all features have been 
taught, then a shared write will take place.  This should be the same genre on a slightly 
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different, yet similar topic.  When choosing a topic for a shared write, teachers will ensure 
that it will provide the children with plenty of transferable skills for their independent write 
e.g. if the final piece is a historical piece then the shared write should similarly be a historical 
piece.  Following the shared write, the planning of the final piece should begin.  Planning 
skills must be taught to aid the chosen piece of writing and this should form part of the 
teaching. Once the children have independently planned, they should write their first draft.  
This then goes through an editing process, including a peer edit, appropriate to the year 
group and is then written up as a final piece.  It is intended that the general teaching 
process continues throughout.  

Each of the stages of the writing journey should be evident on the learning wall, which will 
similarly support children during the independent writing process.   

At the end of a piece of writing, a year group marking grid will be used which will include all 
the learning targets that should have been taught as part of the writing journey and which 
could be assessed in the final piece of writing. 

It is also expected that at each stage of the writing journey, the children are able to share 
their experiences and offer their own pupil voice. This will be identified in the writing 
journals with a red pen and often with an accompanying photograph and caption.  

Cross-curricular planning. 

Alongside planning our writing journeys, we will also plan cross-curricular learning 
opportunities which will enhance our writing journeys and continue to ensure that our 
pupils are fully immersed in their topic/Big Question. These will be determined by the year 
group/key stage curriculum as set out in the National Curriculum 2014 and will include 
educational visits, where appropriate. 

An example of this cross-curricular approach is with the Year 6 topic of Volcanoes. The Big 
Question is “Why do Volcanoes erupt?”  Pupils will be expected to write an explanatory text 
at the end of the writing journey, answering the Big Question. Alongside this, cross-
curricular links will be made with Geography (locating volcanoes around the world using 
lines of latitude and longitude), Art (using clay to create a sculpture of a volcano) and 
Science (creating volcanic eruptions).  These will be linked with the relevant National 
Curriculum learning targets. This will enable children to have full immersion in the topic and 
enhanced their subject knowledge. In turn, this enable them to feel more confident to 
produce a higher quality final piece of writing. 

A long-term cross-curricular plan will be completed alongside the long-term writing topic 
plan. This will enable our staff to note exactly which Foundation subjects are being taught 
and when they are being taught over the whole school year. Over the course of the school 
year this will ensure that relevant elements of all of the Foundation Subjects are taught. 

Teachers will refer to the National Curriculum to ensure their cross-curricular learning 
targets are very focused and age-appropriate. 

Once the long-term plan has been completed, a medium-term plan will be written by 
teachers each half term.  

By the end of the writing journey, it is intended that not only have the children been able to 
write a high quality, independent final piece of writing but that they have also been able to 
answer the Big Question. 
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Reading 

Yesoiday HaTorah Boys’ Academy will follow the programmes of study for reading at key 
stages 1 and 2 as described in the National Curriculum for England and Wales.   

It consists of 2 dimensions. 

• word reading  

• comprehension (both listening and reading) 

We know that it is essential that teaching focuses on developing pupils’ competence in both 
dimensions; different kinds of teaching are given for each.  We have therefore identified key 
year group learning targets in the form of ‘I can’ statements which have been linked to the 
key areas of ready for both KS1 and KS2 (see appendix 5). 

Reading at KS1 

Skilled word reading involves both the speedy working out of the pronunciation of 
unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. 
Underpinning both is the understanding that the letters on the page represent the sounds in 
spoken words. This is why phonics is emphasised in the early teaching of reading to our 
Reception, Year 1 and Year 2 classes. Good comprehension draws from linguistic knowledge 
(in particular of vocabulary and grammar) and on knowledge of the world. Comprehension 
skills develop through pupils’ experience of high-quality discussion with the teacher, as well 
as from reading and discussing a range of stories, poems and non-fiction. Our pupils are 
encouraged to read across both fiction and non-fiction to develop their knowledge of 
themselves and the world they live in, to establish an appreciation and love of reading, and 
to gain knowledge across the curriculum. Reading widely and often increases pupils’ 
vocabulary because they encounter words they would rarely hear or use in everyday 
speech. Reading also feeds our pupils’ imagination and gives background to all areas of the 
curriculum. 

Reading at KS2 

As children enter KS2 in Year 3, most children have become confident with decoding what 
they read at the appropriate level for their age and reading books are not usually sent 
home. At this point the emphasis in reading lessons changes from decoding to 
comprehension.  It is skill in comprehension, which involves increasing their vocabulary and 
working out unknown words from the context and their own experience, that stimulates 
children’s interest and opens up the world of books and reading for learning and pleasure.  
If children in Year 3 or above find decoding challenging, the Special Needs department will 
work with their teacher and parents to provide support and books and other resources will 
still be sent home.  

Reading lessons in KS2 will concentrate on making children familiar and comfortable with 
many different types of literature including stories, non-fiction and poetry.  Some of the 
material will be based around the current class topic, but others will introduce children to 
the variety of texts which the National Curriculum prescribes. Children’s fluency and reading 
stamina will be supported in KS2 lessons, using strategies which will develop stamina 
through gradual increase in the amount of material and question type and difficulty and 
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fluency by different activities which encourage children to prepare their reading, such as 
choral reading and Reader’s Theatre. 

Lessons will combine a variety of modelled, shared and guided reading.   

Modelled Reading : The teacher will model the way a text should be read and sometimes 
the questions which it might arise in the mind of a reader, e.g. What might happen next? 
What does that word mean in this context? What is this telling me about the character from 
the way he or she speaks? Why is the author making that comment? These ‘think-alouds’ 
help by example, to train children to be fully engaged with text. This modelling may be 
explicit in a lesson, or simply arise from regularly reading chapters of a class book for 
pleasure at a convenient point in the lesson. 

Shared Reading : This involves the children more directly, as they work in class or group 
discussion, supported by the teacher, to bring out the learning from a particular book or 
text. 

Guided Reading : This occurs in groups and gives children more responsibility for exploring 
the text, supported by activities and discussion with the teacher. 

All these sessions should develop children’s ability and confidence in answering a variety of 
questions.  They learn to retrieve facts accurately; use inference or deduction; show their 
understanding of vocabulary; prove their thoughts and opinions with evidence from the 
text; gain the ability to sequence and summarise texts; recognise the features of different 
genres and recognise the language and devices that authors use to achieve the effects they 
want. 

Lessons will not consist solely of reading a text and answering written questions on it. 
Discussion combined with oral and written activities to provide background knowledge 
across the curriculum and relate the texts to the children’s own experience, while also 
furthering their interest, learning and enjoyment. There will be opportunities to reinforce 
science, maths, history, geography, music, P.E., art and design, technology and British 
Values to enrich text-based learning. 

Our aim for our children is always the same: to instil their lifelong enthusiasm for reading so 
they will gain the pleasure and the rewards of knowledge it provides. 

Grammar and Punctuation 

Grammar and punctuation will be taught through catchy songs and a kinaesthetic approach.  
It will be taught through the topic that is being taught rather than in discrete lessons. When 
planning for the end of topic writing, the teachers will choose the grammar and punctuation 
that links to this and add this into their lesson plans. For example, when teaching the topic 
of Romans and subordinate clauses, the sentences they write with subordinate clauses will 
be about Romans.  Shared writing should be used to help improve grammar and 
punctuation before pupils do their own writing.  

During guided reading lessons, grammar and punctuation should also be taught by 
identifying particular grammar in the texts and editing part of a text to add in the grammar 
they have learnt. 

Teachers can refresh their grammar knowledge through using the green oxford grammar 
book handed out to all classes.   
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Grammar and punctuation will be assessed through termly tests, book scrutiny, learning g 
walls, planning and discussion with pupils.   

Spellings 

At Yesoiday HaTorah Boys’ Academy we aim to enable all pupils to achieve in spelling and 
this is reflected in our approach and teaching in early years, KS1 and KS2.  

Spelling aims at EYFS and KS1 

In Key Stage 1 pupils will follow the Letters and Sounds programme as guidance to help 
them segment phonemes for spelling.  We will encourage all pupils to use their phonic 
knowledge when spelling.  The programme begins in Nursery where Phase 1 is taught. This 
helps the children develop an awareness of sounds and rhythm. Once the children start 
Reception they enter phase 2 of this programme. This is when the children begin to blend 
for reading and segment for spelling. Phase 3 is also covered in the early years and the 
children will be applying their knowledge to spell CVC words and simple captions. Phase 4 
and 5 are taught in KS1. This phase is when children consolidate their knowledge of 
graphemes in reading and spelling. In these phases they will learn to choose the appropriate 
graphemes to spell independent. The spelling objectives for Year2 correspond with Phase 6 
of Letters and Sounds.  If children are not secure with using this programme, they are given 
an intervention program to follow and offered support. Children will follow the SNIP 
programme to help bridge the gaps.  

In KS1 children we will focus on the prefixes of words to change meaning and many suffixes 
such as s, es, ed, er, ing, ment, ness, ful, less and ly. They should be able to accurately spell 
the days of the week and spell appropriately dictated sentences from memory. The children 
should spell most common contractions correctly such as can’t, hasn’t, didn’t, it’s, I’ll and 
couldn’t.  A few common homophones are taught to spell in KS1; these are: 
there/their/they’re, hear/here, quite/quiet, see/sea, bare/bear, one/won, sun/son, 
to/too/two, be/bee, blue/blew and night/knight. 

Children will also be taught the age-related words in line with the National Curriculum and 
are given weekly spelling tests. These tests are differentiated and are taken from the Rising 
Stars Scheme (this will be explained later on in this document). Spelling patterns and rules 
are also taught alongside the weekly spelling tests and grammar sessions. Activities that this 
includes are: look, say and cover dictation, dictionary work and homework – all of which are 
set at the pupil’s level. The New Edition Oxford First Dictionary (2011) is used by pupils in 
KS1. 

KS1 children will be encouraged to use a multi-sensory spelling approach. All classes will be 
provided with spelling bags. These bags include whiteboards, beads, playdough, magnet 
boards and pipe cleaners. Opportunities will be given for children to become familiar with 
both spelling patterns and the statutory words set out in the National Curriculum 2014.  

Spelling aims at KS2 

By Year 3, it is expected that most pupils will have a secure understanding of phonics which 
will be used to support their spelling. Phonics will not be taught explicitly but rather 
rehearsed and consolidated through the teaching of spelling, reading and handwriting. 
Spelling is taught through weekly spelling lessons, grammar lessons and additional time will 
be given to practice spelling patterns in the form of homework tasks. Spelling tests will take 
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place weekly, with differentiation used where necessary to support learning. Phonics 
practice will also be given when necessary, in the case when a spelling intervention is 
required.  

By KS2 we will put particular emphasis on the statutory word lists as outlined in the National 
Curriculum 2014. At the start of a new academic year, all spelling activities will be planned 
and delivered to ensure pupils are able to spell the statutory words from previous years. 
Both spelling lessons and homework will be sent to consolidate the correct spelling of these 
words.  There will be a Spelling Bee in the Autumn Term to support this.  From November 
each year, all teachers will use the Rising Stars Spelling Scheme (see appendix 4) to support 
the teaching of spelling in both KS1 and KS2. The weekly tests comprise of 6 – 10 spellings 
per week, including the teaching of spelling rules, words with the same spelling patterns, 
and words from the statutory word list. In KS1, the tests also include Common exception 
words, high frequency words and Reception review words. In KS2, the words from the 
statutory word list are mixed in throughout the weekly tests, and are clearly indicated, so 
pupils know the importance of these words. Where a word from the statutory word list fits 
the spelling pattern of the words covered in the weekly test, it will be included, e.g., the 
word ‘eight’ is a statutory word and will therefore be included in the test covering the sound 
‘ ei’ , ‘eigh’ or ‘ey’. 

In Key Stage 2- pupils will revise spelling from KS1. They will focus on prefixes and suffixes, 
apostrophes for possession, homophones, words ending in cious or tious, ance, ancy, 
ent,ence or ency, able, ible, ably and ibly. Words with ei, eigh or ey, and cial and tial. 
Hyphens for prefixes, words with silent letters, words with ei after c and words containing 
the letter string- ough. Pupils will also be taught the relationship between meaning and 
spelling where relevant e.g. medicine, medical. Spelling patterns will be taught through the 
‘Rising Stars’ spelling programme in accordance with the statutory requirements of the 
National Curriculum 2014.  The details of all the spelling rules and patterns taught can be 
found in the spelling section of our writing grid bands. A Spelling Bee event which focuses 
on the statutory word lists takes place twice yearly. (November and July) to both 
consolidate and practice key words from the previous, and current word list. The November 
one focuses on the consolidation of statutory words from the previous year group, e.g. a 
child in Year 4, will revise words from the Year 3 list. By the summer term, it is expected that 
pupils are now able to spell most of these words independently, and the focus now shifts to 
the word list of the year group the pupils are currently in, e.g. Year 4 pupils would focus on 
the learning of the Year 4 statutory words. 

Spelling lessons will be taught to meet the needs of all pupils, with a particular focus on 
multi-sensory spellings. This will include teaching spelling through games, art and craft 
activities.  The intention is that this will encourage pupils to use their senses in an attempt 
to make spelling lessons fun, creative and engaging.   Spelling Frame, an interactive 
computer programme, will also be used to support the teaching and learning of key spelling 
rules. 

At Yesoiday Hatorah Boys’ Academy pupils will be taught dictionary skills in order to look up 
the meaning of unfamiliar words, word origins and the correct spelling of words. We 
currently use the ‘Oxford English Dictionary for Schools 2013’. Dictionary use is encouraged 
during all aspects of our curriculum, especially within our writing journeys and guided 
reading sessions. In addition to this, classes will be encouraged to display a word wall as part 
of their writing journey. This will give pupils a further opportunity to increase their 
vocabulary, find the definition of unfamiliar words and aid the spelling of a range of words 



19 
 

associated with the topic or ‘learning journey’ that the pupils are currently on. Links to a 
‘word of the day’ or ‘word of the week’ are also encouraged.  

Handwriting 

The National Curriculum 2014 provides guidance for developing children’s writing, not only 
emphasising their comprehension skills but also ensuring they produce fluent, legible and, 
eventually, speedy handwriting.  Details are provided for each year group which build up 
into a competent joined style. 

At Yesoiday HaTorah Boys’ Academy, we will be using resources from the Penpals 
handwriting scheme, which is approved by the National Handwriting Association.  Penpals 
aims to teach letter formation and joins of letters through interactive CDs, workbooks and 
practice books from Reception until Year 4 and Years 5 and 6 practice for fluency and 
developing an individual’s style.   

 


